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The Implicit Cognitive Demands of Literacy as Self-Invention 

(Workshop)  

Jonathan Reams  

Purpose and Rationale of Session:
The purpose of this workshop is to explore the implications involved in describing literacy as 
self-invention and self-definition. In particular, it is to examine the cognitive demands 
implicit in this framing according to the lens of adult constructivist developmental psychology 
theory. My experience teaching in the masters in counseling program at NTNU is that this 
“mental demand” is asking students to operate from an order of consciousness that is not well 
supported in their previous educational experience.

Description of workshop:  
This session would begin by framing this issue and explaining in more depth the background, 
core ideas and implications of constructivist developmental psychology. These would then be 
related to pedagogical issues. This would demonstrate what is implicitly being asked of 
students from the conference theme of literacy as world making. From this opening framing, 
participants would then engage in dialogue to explore the impacts of this for pedagogical 
practice in higher educational settings.

For instance, much work has been done in K-12 education to implement Piaget´s findings of 
cognitive development to pedagogical practices. Yet there is substantial research from neo-
Piagetians to indicate that cognitive development does not end at formal operations, and that 
asking students to be self-inventing and defining requires cognitive functioning that begins to 
move beyond formal operations. Yet pedagogical practices in university settings often still 
operate from a set of assumptions about knowledge, truth and learning that are not informed 
by post-formal operations or their implications. In a phrase, this conference theme implies 
moving from being "a sage on the stage" to "a guide by the side." How do we become aware 
of the inner/cognitive demands this makes on us as educators? How do we support students 
maturation to these kinds of functional levels capable of coherently addressing the complex 
challenges of modern society?  

Audience Involvement: 
This workshop would operate as a group dialogue. There is an explicit expectation of 
participants contributing to the conversation, sharing how they perceive the issues being 
framed and the possibilities they perceive for moving towards implementing such a 
framework in pedagogical practices. 
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Individual- and Group Based Student Assessment. A comparative Study.  

(Workshop) 

Erik Laursen

Topic/aim: A comparative study between student assessments in relation to project - and 
group organized studies with an individual – or group orientated focus...
For more than three decades Aalborg University has practiced a problem-based. Project- and 
group – organized frame for the studies. From 1974 up to 2006 the student assessment at the 
institution has been organized in accordance to this. That means, that also the assessments has 
been held in the context of the whole study group, presenting the project-rapport and 
discussing the results, as well as the selection and use of the theoretical frame and the 
methodological set up.  
Due to political intervention in 2006 the form of the assessment was changed to a strictly 
individual organized practice, focusing on the individual student.
The aim of the study presented is to make a comparison between the two formats of 
assessment, which both refers to group organized project work, carried out at the 1.year level 
at the department of social studies. The study focuses on the following aspects: forms of 
symmetry and asymmetry in the relation between teacher/censor and the student(s), the scope 
of the themes discussed during the assessment and the overall orientation of the assessment. 
(Formative-summative, declarative knowledge – functioning knowledge).

The dataset consists of two subsets of audio recordings from the assessments, produced at two 
occasions: (a) June 2003 (group-based assessment), (b) June 2008 (individual-based 
assessment). The level of study (1. year) as well as the contents (social theory and social 
research methods) are the same for the two subsets. Both subsets include a number of 
different persons as teachers (eksaminator, censor).  

Theoretical frames of reference are theories of assessment, - of learning. And the field of 
conversation- and discourse analysis.

Expected conclusions/findings: A more asymmetrical relation between the teacher and the 
student. In the individual organized assessment compared to the group organized. Plus a 
stronger focus on declarative knowledge. A more summative orientation, - but also a more 
precise operationalization of the learning objectives of the study, and as a consequence of this: 
maybe a better reliability and validity in the individual organized assessments.  

Relevance for Nordic Educational Research : For a long time the different ways of assessing 
the students in the context of problem based , group – and project-organized studies has been 
a controversial and much discussed issue in the educational debate. This study is one of the 
first efforts, - actually doing an empirical, comparative study on the theme 
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